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Introduction

The Magic Ear supports rehabilitationists in designing therapy for children with SSD.

This book provides specific listening exercises and instructions that can be carried out either
in therapy sessions or at home.

For children with SSD, it is important to create and maintain motivation and to emphasize the
positive effects of a cochlear implant (Cl). The fact that they have a typical hearing ear, which
takes over most listening tasks most of the time, is certainly helpful in everyday life, but
sometimes inhibits their willingness to wear the audio processor. Overcoming the reluctance
to use their new Cl can be counteracted with the help of this resource, playful exercises, and
caregiver involvement.

General Preparations for Listening Exercises

Talk to the child about hearing and their Cl, switching it on and off together, and taking
it off and putting it back on again. This is also a good opportunity to practice using the
direct audio connection or to demonstrate how to block the sound in the other ear in a

playful way.

To ensure that the non-implanted ear does not interfere with the success of the exercises
by listening in, special preparations are required for the listening exercises. All exercises
can be performed using direct audio input (DAI) or free-field technique (FFT). DAl is
strongly recommended because it ensures that only the Cl side receives auditory stimuli
during the targeted listening exercises.

Reduce background noise as much as possible to improve the listening environment.

DAI: Sounds, tones, or speech are sent directly to the audio processor from a device (e.g.,
computer, tablet) via cable or Bluetooth streaming. We recommend using an audio cable
splitter so that another person can also hear the input. If the child listens to the audio
files through headphones with their typical hearing ear, then that ear must be muffled
with an earmold or earplug. Keep in mind that sound will be muffled, but the child may
still have access to speech.

An audio cable splitter may be used so that the therapist or caregiver can also listen to
the DAI.

Bluetooth Streaming Audio Cable Splitter



* FFT: The typical hearing ear is blocked during hearing activities. An earmold (from an
audiologist) or earplug is suitable for this purpose. In addition, the typical hearing ear
should be covered with hearing protection (e.g., passive earmuffs, noise-cancelling
headphones). To check that the typical hearing ear is muffled, the coil should be removed
from the head and then tested with individual words (such as names) to see if anything
can still be understood. Keep in mind that sound will be muffled, but the child may still
have access to speech.

There are exercises for the typical
hearing ear and the implanted ear
that can be practiced to train the
child's binaural abilities and ensure
comprehension.

* Maintain regular contact with your
child's audiologist or hearing care
professional to determine whether a
specific MAP is programmed for hearing with DAI, check the microphone settings and the
devices to be used, such as the DAI cable, and check the earmold.

* Please ask the caregivers to bring documents from previous appointments to every
session.

* (aregivers spend the most time with their child. Therefore, you will achieve the best
results if you give them detailed instructions and positive feedback. Involve all caregivers
in your therapy activities. They should be empowered to encourage and support their
child's hearing and communication skills in daily routines and activities.

It is important to coach caregivers about strategies to use during therapy sessions so they
understand their role in the rehabilitation of the child's ear with Cl. Even if they create
specific practice situations with their child at home, they will require professional guidance to
learn how to optimize their child's auditory development with the implanted ear.



Listening Exercises and Therapy Material

Instructions for practical listening exercises

The selected exercises on the following pages are intended to provide ideas on how to
specifically practice listening with the implanted ear. Care has been taken to ensure that the
exercises have different levels of difficulty and can be adapted for different age groups.

The listening exercises are divided into three difficulty levels.

Level 1 Beginning
Level 2 Intermediate

Level 3 Advanced

The listening exercises are additionally grouped into five different categories. Each difficulty
level does not necessarily contain each category.

4 Basics
ﬂ Sounds
ﬂ Numbers
ﬂ Words & Sentences
W Binaural Skills

The listening exercises address auditory skills
of Detection, Discrimination, Identification,
Directional Hearing, and Dichotic Hearing.
Refer to the chart below that describes which
categories and auditory skills are focused on in
each difficulty level.
Each worksheet also lists this information. Many of the listening
exercises listed above have
accompanying audio tracks that
can be used as the auditory
stimuli. Additionally, caregivers
can record their own stimuli on
devices such as smartphones
or tablets and use DAl so input
goes to the implanted ear only.




Level 1

Detection : Discrimination : Discrimination &
Identification
Basics 1(p. 9) Basics 2 (p. 11) Sounds 5 (p. 19)
°  Perceiving if a sound * Distinguishing between * Distinguishing and
is present : loud and soft sounds recognizing animal

sounds
Basics 3 (p. 13)

° Distinguishing between
short and long sounds
Basics 4 (p. 16)

* Distinguishing between
high and low pitch tones

Level 2
Identification
- Sounds 6 (p. 21) Words & Sentences 9 (p. 27)  Words & Sentences 12 (p. 37)
- *  Recognizing ° Recognizing familiar ° Recognizing sentences ;
: environmental sounds names

: Words & Sentences 13 (p. 39)
- Numbers 7 (p. 23) Words & Sentences 10 (p. 30) . :

: Recognizing sentences
- * Recognizing numbers ° Recognizing target word

Words & Sentences 14 (p. 43)

: in a short utterance
- Numbers 8 (p. 25) *  Recognizing familiar
- * Recognizing numbers  Words & Sentences 11 (p. 35) songs and rhymes
and colors in the *  Recognizing a word
closed set

lIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII!HMHIHIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIl
| Directional Hearing E Dichotic Hearing |
Binaural Skills 15 (p. 45) Binaural Skills 16 (p. 46)

* Locating where sound is coming from ° Listening to two different words at the

same time and repeating both



Ensure that the goals of the listening exercise have been understood. The exercise can
initially be carried out and explained with both ears and only in a second step exclusively
with the implanted ear using DAI or FFT.

Each exercise shows the difficulty level and lists the category, auditory skill, goal, audio
track where available, and resources that can be used for the listening activity.

All worksheets serve as inspiration. Individualized activities are recommended that
consider the child's age, stage of development, current abilities, learning needs, and
interests and needs of the family.

To adapt the activities according to the child's stage of development, requirements for the
activities can be adjusted, for example:

Set number: The number of options the child can choose from. Start with a small
closed set of options and then move on to an open set.

Contrast: How similar is the auditory stimulus in terms of acoustic properties
(e.g., duration, vowels and consonants)? First select stimuli that differ as much as
possible in their acoustic properties and then move to similar-sounding stimuli.

Complexity: Start with concrete material using objects or pictures, and then move
on to more complex material that requires abstract thinking, cognitive processing,
and less context.

Before carrying out the individual exercises, ensure that the vocabulary is known.

If the child is unable to complete a task or consolidate a previous task, aid and modify
exercises to offer multiple opportunities to learn in different contexts.

Some of the worksheets contain further ideas or exercises that caregivers can carry out
with their child at home.

Some of the exercises can also be used to practice listening in background noise. For this,
DAl and FFT are not used. The child is listening with both ears (binaural) in the presence
of background noise. Sit across from the child and have a noise source (e.g., speaker,
smartphone), positioned on the side of the typical hearing ear. Play the background noise
and say the stimuli live. The more complex the background noise is, the more difficult it is
to filter out the words from the background noise. The brain gets used to a uniform noise
more quickly than to a complex noise, such as babbling voices.



LEVEL 1

or=| - Detection: Perceiving if a sound is present

Reso == Track 1, songs or sounds, picture cards

At the beginning, it is important to go on a playful journey of discovery with the child.
This exercise is about recognizing: "Is there a sound or is it quiet?”

Sounds should not yet be identified or named.

1. Confirm that the child understands by showing them what to do with a practice round.

2. Present an auditory input (e.g., songs, humming, etc.) to the child and pause at irregular
intervals.

3. The child uses the picture cards or another discussed sign to signal whether they perceive a
sound or not.

We recommend copying this page to complete the activity. a



m We recommend copying this page to complete the activity.
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LEVEL 1

o= Discrimination: Distinguishing between loud and soft sounds

Reso == Track 2, loud-quiet cards, loudness scale

1. Different sounds are played to the child, and the child

is asked to rate the sounds according to loudness.
Important: Please do not

present the child with sounds
that are too loud. Approach
slowly, especially if the Cl is
connected directly. Always
pay attention to the child's
reaction.

Comparisons help here.
"Was the sound quiet,

like a mouse, or loud,
like a lion?"

2. Initially, only the two cards, loud and quiet, should be used. Later, the loudness scale can be
used to determine smaller sound presentation differences.

The child should get a feeling for whether a sound is loud
or quiet. This information can also help with Cl adjustment later.

What loud and quiet noises do you hear at home or outside? Write
the therapy session.

We recommend copying this page to complete the activity. n



too loud

very loud but
still ok

normal

no sound

We recommend copying this page to complete the activity.



LEVEL 1

or=| | Discrimination: Distinguishing between short and long sounds

Reso == Track 3, toy cars, buses, street map, and parking lots

1. As long as the child hears a sound, they should drive the car on the road.

2. As soon as this works well, a bus and a car can be placed in front of the child. If the sound is
short, the car drives, if the sound is long, the bus can drive.

Game variation: Several buses and cars can also be printed out. These are placed in front of the
child and then a series of four sounds is played. For each long sound, the child places a bus on
the road or in a parking lot, for each short sound a small car is placed. Encourage the child to
repeat the sound.

Depending on the age and interest
of the child, the exercise can be
modified. For example, the car can
become a horse or the sound can be
drawn as a line.

We recommend copying this page to complete the activity.






We recommend copying this page to complete the activity.
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Discrimination: Distinguishing between high and low pitch tones

Track 4, same-different cards, game board with hot air balloons

Two sounds are played that are either same or different in pitch. The child determines
whether the sounds are the same or different by pointing to the correct equal or not equal
card.

As soon as this works well, the exercise can be made more difficult.
Cut out all the balloons and give one to the child.

Present a sound and if it is a high pitch, the child places the hot air balloon high into the sky,
if the sound is low pitch, it should be placed down on the ground. Repeat the activity varying
the pitch until all balloons are placed on the picture.

For more advanced practice, place two balloons in front of the child and present two pitches.
These may be the same pitch or different. The child places the balloons on the picture based
on the pitches heard. Repeat with the next two balloons and present two more random
pitches. Repeat until all the balloons are placed on the picture.

One variant of the exercise is to cut out several hot air balloons and have the child place them
either at the top of the picture in the sky or at the bottom on the ground, depending on the
pitch presented.

This way, the sounds can also be presented a second time and the child has visual support.

We recommend copying this page to complete the activity.






would look even
better with a little color!

a We recommend copying this page to complete the activity.



—

Discrimination and Identification: Distinguishing and recognizing animal sounds

Track 5, animal noises or animal pictures, bingo worksheet

Discuss the different animals and animal sounds with the child. In the early days of
programming, sounds will not sound as the child expects, as they have
heard via their typical hearing ear. At first, it is important to use sounds
that are quite different from each other (e.g., ‘woof woof woof’
for a dog and'meooooooow’ for a cat).

Start with a choice of two and give the child picture cards or animal figures representing
each animal sound. A sound is played, and the child decides which animal the sound
matches.

As soon as this works well, the exercise can be made more difficult:

Several different animals can be distributed around the room. A sound is played, and the
child searches for the matching animal.

Another variation is animal bingo: every time the child hears an animal sound, they can
place a token on the matching animal. The game is won when a row is complete.

The most difficult variation is when the child only hears the animal sounds (without a
template) and has to name which animal it is. It may help to define a closed set of choices
such as only animals that live on a farm.

The listening exercise can also be combined with auditory memory. A sound is played and
the child points to the matching animal on the bingo sheet. In step two, the same sound
is played again, plus one more. The child then has to point to both animals in order. More
and more sounds can be added.

We recommend copying this page to complete the activity.



ANIMAL BINGO

DUCK (HICKEN CRICKET
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2 We recommend copying this page to complete the activity.
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LEVEL 2

o= ldentification: Recognizing environmental sounds

Reso 2 Track 6, house worksheet

1. Use the house picture and discuss with the child what noises there are at home. What can
you hear in the kitchen, the bathroom, or the attic? At this point, it is often useful to talk
about sounds in general. What do they sound like?

Examples of Sound Descriptions

: pleasant, unpleasant, dripping, beeping, annoying, loud, quiet, high, low, deafening, shrill, :
: humming, regular, irregular, clear, rough, sharp, metallic, dull, wooden, glassy, beating, :
: scratching, crunching, rustling, eerie, familiar, relaxing :
| ]

2. Then individual noises from everyday life are played, and the child describes the noises and
tells where in the house you would typically hear them.

The aim is not always to identify the

noise, but to get into a conversation
about the noises together. “"Ooh,
that noise was loud", "That noise is
unpleasant”, “That's a new noise".
Noises can sound different (e.g., every
doorbell is different).

There are many more sounds to discover.
For example, which ones can be heard in
or outside of the therapy room?

You can also record sounds together with
your smartphone and use them to create
your own exercises.

Do you have a favorite sound?

We recommend copying this page to complete the activity.
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We recommend copying this page to complete the activity.
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LEVEL 1

o= ldentification: Recognizing numbers

Reso s Track 7, numbers worksheet

1. On the audio recording, the numbers from 1-24 can be heard in mixed order.
2. Play the audio recording.

3. As the child hears each number, they draw a line from the last number to the new number. If
all of them are understood correctly, the connected lines form a picture.

Make an audio recording
and change the order of the
numbers to make additional

listening exercises that can be
adapted to the child’s interest
for this activity.

We recommend copying this page to complete the activity.
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LEVEL 2

o=|k Identification: Recognizing numbers and colors in the closed set

Track 8, painting by numbers worksheet

1. The audio recording contains sentences with instructions on how to color the picture. The
instructions are always structured in the same way. "Paint [number] [color]". For example,
“Paint one green." The child listens to the audio recording and follows instructions.

It doesn't just have to be red,
green, and blue, get creative
and choose very special colors.

Sit down with your caregivers,
grandma, and grandpa or your

friends and paint a picture
according to their instructions.

We recommend copying this page to complete the activity.
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Words & Sentences

Identification: Recognizing familiar names

Track 9, names of the players, faces, and photos

For this exercise, you can use the page provided or use the blank photo page and paste or tape
photos of family members, friends, and peers. Write the name under the picture. Then copy

it twice in color. Below are suggestions for games to play with the game boards. Record the
different stimuli on your smartphone or tablet and play via DAl or FFT. All pictures should be
named and discussed before you play the game.

Who am [: A description of a person is recorded and played. The child listens to the
description and identifies the correct picture. When using your own photos, it is particularly
motivating if the child is described, and the child's name is said at the end.

Memory: Print out two copies of the pictures and cut them into separate pictures. Put the
cards face down and mix them up. Set the cards out in a pattern of rows. Player A picks

two cards, does not show the cards to Player B, and says the name. If they match, Player A
keeps the cards. It is then Player B's turn. Do the same and if the cards do not match, place
them in the same spot they were picked up from. Each player tries to remember where each
card is. Continue to play until all cards are matched. The player with the most matches is the
winner.

Bingo: You will need to make an additional bingo game board by making an additional copy.
Cut the pictures out and rearrange them into a different order on the board. Cut the pictures
out from one of the other game boards. Place these cards face down and mix them up. Each
player receives one Bingo board and a set of tokens. The caregiver picks a card and says the
name clearly without showing it to the others. For children with stronger language skills, the
card can be described instead of named. Whoever has the matching picture on their board
places a token on it. Players take turns drawing cards and naming or describing them. The
goal is to be the first to place three tokens in a row—vertically, horizontally, or diagonally.

The cards can also be replaced by other topics (e.g., food, cartoon characters, vehicles).

We recommend copying this page to complete the activity.
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Words & Sentences n

We recommend copying this page to complete the activity.
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LEVEL 2
Identification: Recognizing target word in a short utterance with and without
- background noise
Reso <= Track 10, pot picture, bowl picture, ingredients pictures

1. First discuss that you will be making soup or a cake and the child will listen to and put the
target ingredient in the pot or bowl.

2. Then say each item separately and have the child point to the item.

3. Put the pot or bowl worksheet in front of the child and say the introductory phrase with the
target word (ingredient):
"“In the pot goes (ingredient)"

“In the bowl goes (ingredient)"

Exercise variation: The exercise can also be modified to train auditory memory. In this case, any

number of ingredients are named one after the other, which the child then places into the pot
or bowl.

Listening in noise is very
exhausting and should
therefore only be used for
a short time, especially with
young children.

" We recommend copying this page to complete the activity.
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We recommend copying this page to complete the activity.
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We recommend copying this page to complete the activity.
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We recommend copying this page to complete the activity.
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LEVEL 2

1.

or=| Identification: Recognizing a word

0 == Track 11, vehicles pictured

First, name and describe the individual vehicles to the child as you point to them.

. Then randomly name vehicles one by one and the child identifies the vehicle being named by

pointing to it with their finger or by placing something (e.g., a stone) on it.

. For auditory memory practice you can name multiple vehicles at a time.

We recommend copying this page to complete the activity.
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(AR BUS TRAIN SCOOTER

ATRPLANE HELICOPTER BOAT CRANE
DUMP TRUCK MOTORCYCLE TRACTOR ROCKET

ﬁa%i

DIGGER TRUCK BICYCLE AMBULANCE

36 We recommend copying this page to complete the activity.



Words & Sentences

Identification: Recognizing sentences

Track 11, landscape picture, worksheet directions

First, describe the landscape picture to the child as you point to the things on it.
Then provide multiple sentence directions for the child to follow using the landscape.

Use the examples below and make-up your own for further practice.

Mellie starts at the train station. She follows the road to the gas station. After the gas

station, she meets a dog. She plays with the dog. She follows the road and turns right after
the library. Then she turns right after the library. Where is Mellie? (Farm)

Mellie takes a letter to the post office. Then she takes a short trip to the mountains. From

there, she takes the bus across the river and stops at the stop sign. Which animal is sitting
next to her? (Cat)

Mellie is going on a trip. She starts from home. She drives into the circle and goes right and
then takes the first right. Then she quickly takes another right. She follows the road until

she reaches a large building on the right-hand side. There is a red truck parked next to the
building. What is this building? (Fire Station)

We recommend copying this page to complete the activity.
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We recommend copying this page to complete the activity.
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LEVEL 2

or=| Identification: Recognizing sentences

ResOo == Track 13, monster picture

1. First, describe the monsters to the child as you point to the different things on it.
2. Then provide multiple sentence descriptions for the child to follow using the monster picture.
3. Use the examples below and make-up your own for further practice.

4. As soon as the child has mastered this exercise well, the pictures can be taken away. You can
repeat a description or make one up. Together with the child, you can draw your version of a

monster according to the description given. Once you both have finished, the artwork can be
compared.

We recommend copying this page to complete the activity.
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40

THE MONSTER HAS LONG LEGS.
THE MONSTER HAS A ROUND BODY.
THE MONSTER HAS PURPLE WINGS.

THE MONSTER ONLY HAS FEW TEETH.
THE MONSTER HAS TWO EYES.
THE MONSTER HAS HORNS.

THE MONSTER TS SHAGGY.
THE MONSTER’S MOUTH TS SHUT.
THE MONSTER HAS MORE THAN ONE EYE.
THE MONSTER HAS NO ARMS.

THE MONSTER TS NOT GREEN .
THE MONSTER HAS LOTS OF TEETH.
THE MONSTER HAS FUR.

THE MONSTER LOOKS LIKE A
CHRISTMAS TREE.

We recommend copying this page to complete the activity.



Words & Sentences B

We recommend copying this page to complete the activity.
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Monster word description examples

shaggy, fringed, one-eyed, plaid, glowing, gigantic, horrifying, creepy, drooling, spiky,
hunchbacked, striped, dotted, googly-eyed, winged, wrinkly, spooky, scary, grinning,
misshapen

TROPWY FOR THE SCARIEST MONSTER

Other things can be described too. How about

fantasy animals, Pokémon cards, Disney characters, or
superheroes?

We recommend copying this page to complete the activity.
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LEVEL 2

1.

o=+ ldentification: Recognizing familiar songs and rhymes

0 == Track 14, songs and rhymes as an audio file, suitable picture material if required

First, discuss with the child if they know any songs or rhymes and if they have favorite ones.
Familiar songs and rhymes help the child know what to expect.

- Then listen to the song or rhyme together via DAl or FFT and perform actions in the song or

rhyme (e.g., move your fingers, turn around) or visually support the song using pictures or
toys.

. Then listen to different songs and rhymes that were practiced and encourage the child to

perform the actions by themselves to determine if they recognize specific ones.
Encourage caregivers to expose their child to music by:
* singing songs and rhymes throughout the day

* associating songs and rhymes with objects and actions

Provide opportunities for the child to listen to
songs and rhymes with the implanted ear only.

Make-up songs as you
go through daily routines
(e.g., "Washing hands,
washing hands - every
child can do this.")

We recommend copying this page to complete the activity.



Words & Sentences

TWINKLE TWINKLE LITTLE STAR

TWINKLE TWINKLE LITTLE STAR,
HOW L WONDER WHAT YOU ARE.
UP ABOVE THE WORLD SO HIGH,
LTKE A DTAMOND TN THE SKY.

TWINKLE TWINKLE LITTLE STAR,
HOW L WONDER WHAT YOU ARE.

ROw, ROW, ROW YOUR BOAT

ROW, ROW, ROW YOUR BOAT
GENTLY DOWN THE STREAM.

A MERRTLY, MERRTLY, MERRTLY, MERRTLY
LIFE TS BUT A DREAM.

We recommend copying this page to complete the activity.
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LEVEL 3

o=+ Directional Hearing: Locating where sound is coming from

Reso == Track 15, musical instruments, smartphone, alarm clock

For this exercise, the child listens with both ears. The following are some suggestions on how to
practice directional hearing:

* Set an alarm clock (e.g., on your smartphone) and hide it in the room. When it starts
ringing, the child searches for it.

* Sit the child in the middle of the room and have them close their eyes. Walk around the
child, stop somewhere, and play a musical instrument. The child points in the direction
from which the sound is coming. If the child does not close their eyes reliably, it is best
if at least two people are in the room with the same instrument so that one of them can
make a sound behind the child's back.

Exercises for directional hearing

are always done with both ears
together.
This is the only way the child
can determine where the

sound is coming from based on
differing information from each
ear.

Children enjoy a game of “Hide
and Seek". Directional hearing

is trained when searching for a
hidden sound.

We recommend copying this page to complete the activity.
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LEVEL 3

o1+ Dichotic Hearing: Listening to two different words at the same time and repeating both

Reso s Track 16, recording if necessary

Two voices are needed for this task - you and an additional person.
If no second person is available, an audio recording with individual words can be made in
advance and played.

1. First, a category is determined together with the child.
Here are some ideas:
* Food and Drinks
* Animals
* Vehicles
* Numbers
* Clothes

2. One person should be close to the child's right ear and the other person close to the child's
left ear.

3. Then both people say a different word from the previously selected category at the same
time. The child should say back both words.

Word list ideas: Category Food

STRAWBERRY SANDWICH

BANANA ICE CREAM

APPLE ALMOND

PRHZH_ TOMATO When choosing wo_rds_, make
sure that at the beginning they
are words with a large contras

[U(UMB[R NUTS (e.g., disfere:t syIIaI?Ie Ien;thsf

ifferent vowels, differen

PASTA SAUSAG[ sodunds) sz that it ig easiertto

['AUI‘IF LOWER BRO((OLI As sogﬁuazhtehzvgi?dpi;tﬁ state

PEAS I(ED TEA these confidently, the contrasts

can become smaller and

smaller.

46 We recommend copying this page to complete the activity.



Motivating ideas for at home

Smartphone, tablet, computer, audio cable splitter

Instruct the caregivers to create an electronic experience book with the child. Insert a family
photo on the first page. On the following pages, add photos of the child's experiences (e.g.,
birthday party) or important concepts (e.g., friends, places, routines, activities). Add audio
recordings that name and describe the pictures. Encourage the caregivers to look at and listen
to the experience book together with the child. Provide the child with opportunities to use DAI
and listen alone with their Cl. Each time the caregiver reads the book with the child, have the
child listen to the audio recording and point to people and objects when they are mentioned in
the recording. Encourage the child to share the book with others.

Guide caregivers to create an audio recording of the child's favorite story being read aloud.
Motivate the caregivers to look at the story and listen to the audio recording with their child
using DAI so that the child listens alone with their Cl. While listening, you can point to the
objects and events mentioned in the recording.

Guide caregivers to listen to audiobooks with DAI together with their child. They can reduce the
reading speed if necessary. Use the same book to read along with the audiobook.

We recommend copying this page to complete the activity.



Success of Therapy

Here are some indications that the child has accepted the CI well and is making progress with
their listening skills with their CI:

The child......

... understands ... is less tired.
better (in noise).

h § TY‘T

... ho longer has ... turns in the
... o longer asks

SO many questions.

a hearing side direction of the
preference. sound source.

Y Y Y Y Y

... indicates when ... misses the Cl

the batteries are when it is not on
dead. head.

... wears the audio ... asks for the
processor regularly. audio processor.

It is important to ask caregivers about their perceptions about the child's progress at regular
intervals and to include them in your own observations.



Audio File Directory You will find the course
The Magic Ear with the

audio files for the exercises

Track 1 to download from our
Piano music MED-EL Academy.
Track 2
Volumes
loud - - - soft

loud- loud- loud
loud- loud- soft
loud- quiet- soft
loud- soft- soft

soft- loud- soft

Track 3

Tone lengths

long - - - short
short - short - short
short - long - short
long - short - short
long - long - short

long - short - long

Track 4
Pitches

high - - - low
high - high - low
high - low - high
low - low - low
low - low - high

low - high - low



Track 5

Animal sounds

5.1 5.2 5.3

Cow Cat Dog

5.4 5.5 5.6

Pig Sheep Horse

5.7 5.8 5.9

Duck Rooster Cricket
Track 6

Everyday sounds

6.1 6.2 6.3

Car horn Alarm clock ringing Pouring sparkling water into
a glass

6.4 6.5 6.6

L Brushing your :

Clock ticking teeth Snoring

6.7 6.8 6.9

Typing on a -

keyboard Sipping coffee Door closes

Track 7

110 16 23 9 3121521207 2417 2219 6 41113185 14 28

Track 8
8.1 8.2
Paint 1 red. Paint 2 blue.
8.3 8.4
Paint 3 green. Paint 4 orange.
8.5 8.6
Paint 5 brown. Paint 6 gray.
Track 9

Describing Mellie
| am an animal. | am big. | am gray.

| have big ears. | have a one magic ear.



Track 10
10.1

bell pepper, mushrooms, carrot, salt, potato, garlic, pumpkin, broccoli, peas, tomato,
water, onion

10.2

cinnamon, sugar, chocolate, flour, sprinkles, oil, butter, egg, baking powder, cocoa

powder, cherries, cream

10.3

“In the pot goes...

* bell pepper

®* mushrooms

® carrot

* gsalt

®* potato

* garlic

®*  pumpkin

®*  broccoli

®* peas

* tomato

* water

®* onion."
Track 11

11.1

Helicopter

1.2

Motorcycle

1.3

Truck

1.4

Bus

Ambulance

Bicycle

Tractor

Train

Dump truck

Transporter

Scooter

Crane

10.4

+In the bowl goes...

cinnamon
sugar
chocolate
flour

sprinkles

oll

butter

ege

baking powder

cocoa powder

cherries

cream.”
Airplane
Rocket
Digger

Ship



Track 12
12.1

Mellie starts at the train station. She follows the road to the gas station. After the gas
station, she meets a dog. She plays with the dog. She follows the road and turns right
after the library. Where is Mellie? (Farm)

12.2

Mellie takes a letter to the post office. Then she takes a short trip to the mountains.
From there, she takes the bus across the river and stops at the stop sign. Which animal
is sitting next to her? (Cat)

12.3

Mellie is going on a trip. She starts from home. She drives into the circle and goes right
and then takes the first right. Then she quickly takes another right. She follows the road
until she reaches a large building on the right-hand side. There is a red truck parked next
to the building. What is this building? (Fire Station)

Track 13
Monster descriptions
13.1 13.2
The monster has long legs. The monster has few teeth.
The monster has a round body. The monster has two eyes.
The monster has purple wings. The monster has horns.
13.3 13.4
The monster is shaggy. The monster is not green.
The monster has a closed mouth. The monster has lots of teeth.
The monster has more than one eye. The monster has fur.
The monster has no arms. The monster looks like a Christmas tree.
Track 14
14.1 14.2
Twinkle twinkle little star, Row, row, row your boat
How | wonder what you are. gently down the stream.
Up above the world so high, Merrily, merrily, merrily, merrily
Like a diamond in the sky. life is but a dream.

Twinkle twinkle little star,

How | wonder what you are.



Track 15

Alarm clock ringing

Track 16

strawberry, banana, pretzel, apple, cucumber, pasta, cauliflower, peas, sandwich, ice cream,
almond, tomato, sausage, nuts, broccoli, iced tea
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